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Foreword
The CECV Guidelines for Supporting New Arrivals and Refugees 2020–2022 have been
developed by the Catholic Education Commission of Victoria Ltd (CECV) in the context
of the values and beliefs of the Catholic Church and the mission of Catholic schools in their
communities.
Catholic schools are committed to the development of a high-quality curriculum for all their
students, one that promotes excellence and equity in education. All students are entitled to
rigorous, relevant and engaging learning programs drawn from a challenging curriculum that
addresses their cultural and linguistic needs.
Catholic schools celebrate the cultural and linguistic diversity of our students and welcome
the enrolment of students who are new arrivals, both migrant and humanitarian.
Approximately one in four students in Catholic schools is learning English as an Additional
Language (EAL). These learners come from diverse backgrounds and have diverse
educational, linguistic and literacy backgrounds. They include children born in Australia,
including Aboriginal and Torres Strait Islander students, and migrants, refugees and
international students born overseas.
Many migrants and refugees who enrol in our Catholic schools have had formal schooling in
their first language; others have had little or no formal schooling; many may have experienced
severely disrupted education. Some have experienced emotional, psychological and/or
physical trauma in their resettlement or transition to formal education in Australia. This may
impact on their learning in schools in Australia.
The CECV Guidelines for Supporting New Arrivals and Refugees aim to assist schools in their
work supporting students newly and recently arrived in Australia.
The Guidelines reflect the values of Catholic education across the four dioceses of Victoria,
with the aim of fostering a sense of community and belonging for all. They celebrate and
embrace diversity and difference to ensure each member of the community is welcomed as
equal. The Guidelines support schools to consider and respond to the needs of every
Culturally and Linguistically Diverse (CALD) student.
I hope you will find these Guidelines beneficial in your ongoing pursuit of excellence in
Catholic education.
I commend this publication to you.

Bishop Terence Curtin DD
Chair, Catholic Education Commission of Victoria Ltd
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Introduction
As Catholic educators ‘we see each student as a sacred creation’ (Catholic Education
Melbourne 2017) ‘made in the image of God’ (Gen 1: 27). We embrace the principle of
diversity, which encompasses all learners, including those from culturally diverse
backgrounds.
A significant percentage of students for whom English is an Additional Language (EAL) are
enrolled in Catholic schools in Victoria. Students come from an increasingly diverse range of
linguistic and cultural backgrounds and enrol in our schools as both migrants and refugees.
All members of the learning community embrace difference and diversity, seeing it as the
context for dialogue, engagement and a deeper understanding of self, others and God
(Catholic Education Melbourne 2017).
The Guiding Principles for working with New Arrivals and Refugees are founded on
Gravissimum Educationis (Second Vatican Council 1965), and renewed in Educating Today
and Tomorrow: A renewing passion (Congregation for Catholic Education 2014). All students
regardless of race, age or gender, by virtue of their dignity as human persons, ‘have an
inalienable right to an education’ that is suited to their particular needs and adapted to their
ability (Second Vatican Council 1965, n. 1).

Guiding Principles
These Guidelines are founded on a number of guiding principles that inspire not only this
document but Catholic education as a whole:
•

All students in Catholic schools are supported to become animated learners who grow
and develop to build a culture of learning together.

•

Catholic schools celebrate the uniqueness and dignity of each student and build
respectful, collaborative relationships between students, teachers, families and the
broader community.

•

All students, given appropriate learning and support, are able to achieve their linguistic
and cognitive potential.

•

Maintenance and development of a student’s first language(s) are fundamental to
learning and necessary for development.

•

Competence in Standard Australian English (SAE) language is necessary for full
participation in education and participation in school and the wider community.

•

Teachers have high expectations of all students and share the responsibility of supporting
the students’ language development in all areas of the curriculum.

•

Support for students is best provided through a range of appropriate contexts in and out
of the mainstream classroom, with explicit EAL intervention where necessary.

•

Home and school links are important for collaborative relationships and partnerships to
support student learning.

•

Leadership support and a whole-school approach is essential for all new arrivals and
refugee students to flourish.
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Classification of Students
There are distinctive classifications of students within Catholic primary and secondary schools
who have English as an additional language.

English as an Additional Language (EAL) Students
Students with English as an Additional Language (EAL students) are those born in Australia
and overseas who come from a language background other than English and do not speak
English as the main language at home.
EAL students represent the full range of learners. They may include students:
•

starting school at normal start age (four to six years) with minimal or no exposure to
English, who were born overseas or in Australia

•

starting school after normal commencement age with no formal schooling in any
language, often speaking more than one language, with minimal or no exposure to English

•

starting school after normal commencement age with severely disrupted schooling,
speaking one or more languages, with minimal or no exposure to English

•

starting school having arrived from overseas with little or no exposure to English, and with
schooling in their mother tongue equivalent to their peers’ schooling in English

•

starting school with some exposure to English with educational experiences similar to
those of their English-speaking peers from educationally supportive homes

•

who have had the major part of their schooling in Australia, who need assistance to meet
the demands made upon their English in mainstream classes

•

starting school at normal starting age who were born in Australia but are living in
households where the adults are still suffering the effects of war, refugee camps, trauma,
dislocation and re-settlement.

EAL students may:
•

already speak one or more languages or dialects other than English

•

have good academic English language skills, but limited knowledge of the social registers
of English

•

have a level of English language proficiency which does not match their cognitive
development.

New Arrival Students
To be classified as new arrival, a student may:
•

come from a language background other than English

•

have been in Australia six months or less if in Years 1–12, or 18 months if in Foundation.

NB: This classification includes all students entering Australia on visas that attract funding
and visas that do not attract funding. This includes migrants, refugees and full fee–paying
students.
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Migrant Students
People classified as migrants:
•

choose to settle in a new country

•

leave their homes in an orderly manner

•

have the option to return at will.

Refugee Students
According to the United Nations 1951 Convention and Protocol relating to the Status of
Refugees, a refugee is a person who:
… owing to a well-founded fear of being persecuted for reasons of race, religion, nationality,
membership of a particular social group or political opinion, is outside the country of his
nationality and is unable or, owing to such fear, is unwilling to avail himself of the protection of
that country ... (Article 1, A (2)).

Australia considers that refugees:
•

have entered Australia on a Humanitarian Visa Subclass

•

may fear persecution

•

do not choose to leave their homes

•

may have experienced torture and trauma

•

are often separated from family

•

face an uncertain future.

Culturally and Linguistically Diverse (CALD) Students
Students deemed Culturally and Linguistically Diverse (CALD) are those who come from a
diverse range of linguistic and cultural backgrounds, and were either born overseas or have
one parent born overseas. CALD students speak one or more languages other than English.
CALD is an inclusive term that describes the cultural and linguistic plurality of students
enrolled in Catholic schools.
To ensure the cultural safety of CALD students and families, leadership teams should ensure
they are culturally sensitive and culturally competent and able to lead a staff who consider the
religious, social, cultural, linguistic, historical, political, economic and ethical influences of the
students in their school communities. School policies and procedures should also specifically
address cultural inclusion and cultural competency.
Culturally competent Catholic school communities are able to differentiate the curriculum to
effectively meet the needs of their CALD communities, in order to produce high-quality
outcomes for CALD students.
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Catholic schools embrace and enact an inclusive pedagogy and a commitment to uphold the
rights of CALD families in their communities. They aim to:
•

develop students’ English Language Proficiency across the curriculum

•

support settlement and integration, where appropriate.

Full Fee–Paying Overseas Students (FFPOS)
Full Fee–Paying Overseas Students (FFPOS) enrolled in Catholic schools are not eligible to
receive the General Recurrent Grant (GRG) as they have not entered Australia on a visa
which grants eligibility to receive program funding and support.
Students on full fee–paying overseas student visas and visitor visas need to be flagged as an
overseas student on the census. They do not receive the GRG and are not eligible to receive
support services or funding.

Commonwealth Register of International Courses for Overseas Students (CRICOS)
Schools enrolling students who are travelling alone for the purpose of study (Visa Type –
Student, Main Applicant) will need to be registered in the Commonwealth Register of
International Courses for Overseas Students (CRICOS). CRICOS is used to guarantee that
individual courses and institutions meet the high standards expected by international students
and that the students receive quality education services. Schools with CRICOS registration
are required to meet the National Code of Practice for Providers of Education and Training to
Overseas Students and additional VRQA Guidelines that protect international students.
If the student enters Australia as a dependant Applicant, the school is not required to have
CRICOS registration.
It is strongly recommended that schools ensure that they are fully aware of the legislated
requirements related to International students.
NB: Please see Schedule of Visa Subclasses and Conditions for Enrolments of Overseas
Students on the CEVN website, under Student Support / Cultural Diversity / New Arrivals and
Refugees / Visa Subclasses, for further detailed information.
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Funding
New Arrivals Program Funding Support
Schools are able to apply for funding to support the English language learning needs
of students newly arrived in Australia.

EAL–New Arrivals Funding
The Catholic Education Commission of Victoria Ltd (CECV) provides EAL–New Arrivals with
funding for an initial period of intensive English-language instruction for newly arrived
students. This support is provided to enable schools to assist New Arrivals with their
educational and social adjustment to schooling in Australia and to settle these students as
quickly as possible into the learning environment and school.
Students on Migrant visas are granted $5,000 (0.1 FTE for six months) to support their
English language learning needs for 20 weeks.
Students on Refugee/Humanitarian visas are granted $10,150 (0.1 FTE for 12 months) to
support their English language learning needs for 40 weeks.
Schools are required to apply for funding within six months of arrival to Australia for students
in Years 1–10 and within 18 months of arrival to Australia for students in Foundation.

Refugee Support Strategy Funding
CECV Refugee Support Strategy funding is available to schools for students recently arrived
in Australia from refugee backgrounds who are new enrolments to their school. Schools are
able to access refugee funding upon validation of census data and confirmation of enrolment
of eligible refugee students.
Funding is available for three years from the date of enrolment.
Further information can be found on the CEVN website under Data Management / Refugee
Strategy Funding.

Funding for Translating and Interpreting
The Catholic Education Commission of Victoria Ltd (CECV) Grants Allocation Committee
(Primary) and Grants Allocation Committee (Secondary) provide an additional funding allocation
for translating and interpreting services to schools with eligible new arrival students who do not
receive Refugee Support Strategy funding. Schools which enrol new arrivals and receive New
Arrivals program funding support will receive a one-off payment on a per capita basis.
Schools with an identified refugee population that receive Refugee Support Strategy Funding
will receive funding for translation and interpreting services on a per capita basis included in
their Refugee Strategy Funding.
Schools are able to use this funding to access interpreting and translating services, if
required. Information and Guidelines for the Use of Interpreting and Translating Services for
Catholic Schools in Victoria, to support schools to provide this service to families, are
available on the CEVN website, under Student Support / Cultural Diversity / New Arrivals and
Refugees / Funding and Support.
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EALP: Low English language proficiency loading
This loading provides extra funding on top of the base amount for a student that comes from a
language background other than English and at least one of the student’s parents completed
school education only to Year 9 (or equivalent) or below. This may include recently settled
migrants and refugees. The loading is 10 per cent of the base amount.
It is estimated the Low English language proficiency loading will account for 0.2 per cent of
Commonwealth recurrent school funding expenditure in 2019.

Use of Funding
New Arrivals Funding
New Arrivals funding is specifically to employ a suitably qualified teacher.
The allocation of a teacher to support these students is a specialised position and demands
specific teaching skills in order to accelerate the English language learning of the student/s.
Funding support, through a grant allocation to schools, is available for eligible students.

Refugee funding
Schools may use the funding to:
•

support students through the settlement phase, particularly where students have
experienced trauma

•

employ specialist teachers to continue to assess the student’s English Language
Proficiency (ELP) against achievement standards in the EAL curriculum.

•

employ specialist teachers to teach English as an Additional Language (EAL) in a variety
of situations, including:
–

intensive and part-time withdrawal instruction

–

parallel and team teaching

–

assistance to regular teachers to enable them to attend to English language
development across the curriculum for EAL learners

•

employ advisory staff: interpreters, translators, bilingual welfare officers, multi-cultural
education aides and school–community liaison workers

•

develop curriculum and EAL teaching and learning materials.

Accountability
Schools must be careful stewards of all their resources and accountable for the responsible
use of resources, particularly for funding received.
As part of their accountability for the New Arrivals funding and Refugee Support Strategy
funding they have received, schools must complete the following:
•
•

New Arrival English Language Proficiency Record
Refugee Support Strategy Accountability Statement.

These documents are available on the CEVN website, under Student Support / Cultural
Diversity / New Arrivals and Refugees (see Documentation or Refugees sections
respectively).
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Services
CECV Consultancy and Advice
Learning Consultants – New Arrivals (Refugees) provide assistance and support to schools in
meeting the needs of the ‘newly arrived’ migrant and or refugee student in primary and
secondary schools. The support they provide includes:
•

assisting with the initial assessment of the newly arrived student

•

providing advice regarding assessment and reporting

•

advising on whole-school practices, policies and procedures

•

providing information about cultural and educational differences

•

highlighting settlement and family issues

•

discussing methods and strategies for differentiation of the curriculum

•

providing information about EAL assessment and reporting

•

recommending and delivering professional learning at the school, region and system level

•

assisting with goal-setting for the Refugee Support Strategy Funding Accountability
Statement.

VEVO – Visa Entitlement Verification Online
VEVO is an online service to assist visa holders to check visa details and conditions. Visa
holders are able to log in and use VEVO online to check their own details. Schools are also
able to register for VEVO by completing the online registration form to check a student’s visa
details. Visa subclass numbers can be verified by entering Immicard or passport details. For
assistance with obtaining visa subclass details, contact the Learning Diversity New Arrivals
team at Catholic Education Melbourne at 9267 0228 or enquiries-newarrivals@cem.edu.au.
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Supportive Roles in Schools
Schools are encouraged to employ staff with responsibility for new arrivals and refugee
students. This might be a New Arrivals teacher and/or a Multicultural Education Aide.

New Arrivals Teacher
Schools are encouraged to employ a teacher with qualifications in Teaching English to
Speakers of Other Languages (TESOL).
The New Arrivals teacher needs to be an advocate for the student among all school staff, in
order to improve learning outcomes for the New Arrival students and to develop the
understanding that this is the shared responsibility for all staff. Their role in assisting New
Arrival students is to develop English Language skills in an appropriate context within a
culturally inclusive classroom.
The New Arrivals teacher works collaboratively with the classroom teacher, the Literacy
leader, the Student Wellbeing leader and the Regional Learning Consultant – New Arrivals
(Refugees) to support the school to:
•

welcome the New Arrival student and their family to the school community

•

complete a Diagnostic Interview for an initial determination of the student’s starting pathway
and level on the EAL curriculum.

•

complete a sociolinguistic profile to support the Diagnostic Interview

•

establish a Personalised Learning Plan (PLP) alongside the classroom teacher, if required

•

complete the CECV New Arrival English Language Proficiency Record for accountability
purposes

•

facilitate communication between the school and the family

•

undertake face-to-face teaching in a variety of contexts

•

liaise with the classroom teacher, suggesting differentiation for language activities and
locating appropriate resources

•

support schools in meeting the pastoral and social needs of the student

•

assist schools in referrals and the provision of translators, interpreters or community
services

•

participate in professional development opportunities at the school, team and regional levels

•

support planning of professional learning alongside the Literacy Leader.

Multicultural Education Aide (MEA)
A Multicultural Education Aide (MEA) has skills in a language or languages other than
English. These skills enable them to act as a bridge between the school and families. Some
schools employ a Multicultural Education Aide (MEA) to support EAL learners, their families,
and the families of other students who require language assistance when communicating with
the school. They can also contribute to making the mainstream curriculum more responsive to
Victoria’s rich cultural heritage and diversity.
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MEAs are able to assist with:
•

effective communication between students and teachers in the classroom

•

integrating EAL learners into school activities by helping them to understand school
expectations and goals

•

assisting teachers to understand the home cultures and the expectations families have of
the school and of education in general

•

assisting newly arrived families to settle into the school community.

The work MEAs complete in schools includes:
•

supporting EAL students in their learning by explaining concepts or instructions in the
learners’ first or other language(s)

•

assisting individual EAL students or groups of students in mainstream or EAL classes

•

providing teachers with insights into students’ cultural backgrounds and experiences

•

assisting with activities and excursions

•

assisting the teacher with the development of materials

•

contributing cultural perspectives to curriculum content to make it more relevant to all
students

•

assisting with the enrolment of new EAL students

•

assisting teachers to communicate with parents and other family members

•

preparing simple (low-risk) written information for parents, such as notes, notices or basic
information about the school. (NB: Professional translators should be used for sensitive
information or when high-risk, complex or technical information is being communicated.)

•

fostering links between families and the school

•

liaising informally with community members

•

explaining school policies and activities to students and parents

•

making home visits with the Student Wellbeing Leader or the school administration

•

providing liaison between parents, community organisations and other school staff

•

developing contact with services and resources in the community so that parents can be
informed of services available.

Further information can be found in the Department of Education and Training MEA
Handbook.
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Enrolment Guidelines
To be eligible for the CECV EAL–New Arrivals funding, students (migrants or refugees) must
be on an eligible visa subclass category and also have a first language that is not English.
The Schedule of Visa Subclasses is regularly updated and is available on the CEVN website,
under Student Support / Cultural Diversity / New Arrivals & Refugees / English as an
Additional Language / Visa Subclasses.
Eligible primary school students are those who are:
•

enrolling in Foundation and starting school within 18 months of arrival in Australia

•

enrolling in Years 1 to 6 and starting school within the first six months of arriving in
Australia (and have not previously attended a Language Centre or school in Australia).

Eligible secondary school students are those who are:
•

enrolling in a secondary school within the first six months of arriving in Australia (and
have not previously attended a Language Centre or school in Australia).

Enrolment Procedure for New Arrivals
1. Complete the New Arrival Enrolment and Referral Form on the CEVN website, under
Student Support / Cultural Diversity / New Arrivals & Refugees / English as an Additional
Language / Funding and Support / English together with visa information and country and
language codes.
2. Obtain a copy of the student’s passport page, Visa Grant Notice and/or Immicard and
attach it to the Enrolment Form.
3. Ensure the documents submitted verify the visa subclass category. This is essential for
funding allocation.
4. Determine the Visa Grant Notice date and include it in the Enrolment Form.
5. Ensure that the student is registered in the school’s administration system as a current
student.
6. Produce the Student Details File from your school’s administration system and upload it
via the CEVN website under Data Management / Online Data Transfer (ODT). Click on
‘Perform Data File Transfer’ to go to the Online Data Transfer (ODT) application. You will
find the relevant Current Student Details File in the section ‘Ongoing Data Collections’.
(Refer to the ODT User Guide if further assistance is required.) Note that funding cannot
be confirmed until the file is successfully uploaded and received. If you are unsure
whether the file has been received, contact your School Administration Software Supplier.

Enrolment Procedure for Full Fee–Paying Overseas Students (FFPOS)
A Full Fee–Paying Overseas Student (FFPOS) is an overseas national who comes to
Australia on a visa that allows them to study in Australia. FFPOS students may come to
Australia as a dependent on their parent’s visa or as the Main Applicant on a student visa to
study in a Catholic school in Victoria.
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If the student is the ‘Main Applicant’ of this visa, the school is required to have CRICOS
(Commonwealth Register of Institutions and Courses for Overseas Students) registration (see
page 9). If the student is listed as a ‘Dependent Applicant’, schools are not required to have
CRICOS registration.
FFPOS students are required to pay additional fees to study in a Victorian Catholic school
(see Standard International Student Tuition Fees). International Student Tuition Fees are
updated every year and can be found on the CEVN website under Student Support / Cultural
Diversity / International Students / Tuition Fees (Vic. Government – DET).
The appropriate age for school entry at various levels is:
•
•
•
•
•

at least six years old at the time of visa application
less than 17 years old at the time of starting Year 9 of high school
less than 18 years at the time of starting Year 10 of high school
less than 19 years at time of starting Year 11 of high school
less than 20 years at time of starting Year 12 of high school.
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Learning and Teaching
For advice on learning and teaching, schools can access support from Learning Consultants
– New Arrivals (Refugees) in their regional and diocesan offices.
Schools can also access the Department of Education and Training EAL Handbook, which
provides schools with advice on the provision of an English as an Additional Language (EAL)
program appropriate for their setting.

English as an Additional Language (EAL) Curriculum
EAL students enter school at different stages and with different levels of English language
learning. They experience full immersion in English on entry to school, where they are
supported to learn English while learning through English.
The EAL Curriculum offers three pathways (A, B, C) to cover students entering Englishimmersion schooling at three different stages:
•

early immersion stage (Foundation – Year 2) – includes levels A1 and A2

•

mid-immersion stage (Years 3–8) – includes levels BL, B1, B2 and B3)

•

late immersion stage (Years 7–10) – includes levels CL, C1, C2, C3 and C4.

Progress through each pathway is not necessarily linear and will vary according to the
specific needs and the development of each student. The EAL curriculum relates to the
development of EAL students’ English language skills across all the learning areas and
capabilities, not just the English learning area. The EAL curriculum also relates to the
development of EAL students’ plurilingual awareness.
The three language modes are the same as in the English curriculum:
•

Reading and Viewing

•

Writing

•

Speaking and Listening.

The Strands within each language mode are:
•

Communication

•

Cultural and plurilingual awareness

•

Linguistic structures and features.

Achievement Standards
In English as an Additional Language, students progress along a curriculum continuum
structured as three EAL pathways. An achievement standard is provided at each level on
each pathway.
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Sociolinguistic Profiling
The Australian Professional Standards for Teachers comprise seven Standards which outline
what teachers should know and be able to do. The first standard in the domain of professional
knowledge is: Know students and how they learn.
A sociolinguistic profile assists teachers to know their students and how they learn. It
documents the cultural, language and learning history for each newly arrived student and
provides knowledge about:
•

a student’s cultural, language and learning history

•

their journey and settlement challenges

•

previous educational experiences and achievements.

It assists schools in developing curriculum and learning experiences that consciously support
and build on students’ prior cultural and linguistic experiences and meet the English language
demands of new learning.
Schools are encouraged to create their own sociolinguistic profiles. Learning Consultants –
New Arrivals (Refugees) in the regional offices are able to provide sample profiles.
Schools should conduct a parent–teacher conference, with the assistance of an accredited
interpreter, within the first weeks after enrolling an EAL student, to collect data to build a
cultural and linguistic (sociolinguistic) profile of the student.

Basic Interpersonal Communication Skills (BICS) and Cognitive
Academic Language Proficiency (CALP)
Basic Interpersonal Communication Skills (BICS) and Cognitive Academic Language
Proficiency (CALP) are commonly used terms in EAL education and arise from the early work
of Cummins (1984) in which he demonstrated his ideas about the two principal continua of
second language development in a simple matrix. BICS describes the development of
conversational fluency in the second language, whereas CALP describes the use of language
in academic language learning situations.
Classroom teachers need to understand the difference between social language and
academic language acquisition:
• Students who learn a second language can be expected to gain proficiency with social
communication skills (BICS) over two years
•

The development of CALP skills – skills in academic language, or the language of
learning –can take anywhere from five to seven years of exposure to the second
language. New research is even showing that sometimes it can take up to 10 years to
achieve developmental norms.

Teaching and Learning Cycle
The Teaching and Learning Cycle (TLC) (Derewianka & Jones 2016; Humphrey 2017;
Humphrey & Feez 2016) provides a principled pedagogic approach to support learning for
EAL students. The TLC describes the process by which teachers make teaching and learning
decisions and then act on them. The teaching–learning cycle is based on the notion of
having high expectations supported by strong scaffolding and explicit teaching.
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The Teaching and Learning Cycle is effective learning and teaching for EAL students as it
enables them to move between reading and writing, and involves them in speaking and
listening experiences which support and extend their literacy learning and skills. EAL students
are not only learning English but learning through English across a number of discipline
areas, including mathematics, science, history and geography.
The TLC involves four key stages, which incorporate support for reading, writing, speaking
and listening through varied interactional routines: whole-group, small-group, pair, individual.
Teachers can scaffold student learning about language with the use of a variety of texts
through the stages of the TLC.
These four stages are:
1. Building the Context or Field – understanding the role of texts in our culture and building
shared understanding of the topic
2. Modelling and Deconstruction – using mentor texts to explicitly focus on the structure and
the language of the text, how language choices work to shape meaning, and to build a
shared metalanguage
3. Guided Practice / Joint Construction – teachers and students participating in successful
text construction
4. Independent Construction – students producing independent texts based on the shared
understandings and metalanguage built on in the previous stages.

Illustration for The Teaching and Learning Cycle: A systematic and explicit approach to
literacy teaching (Government of South Australia 2011, CC-BY-3.0-AU).
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Teachers are tasked with developing the reading, writing, speaking and listening skills of all
EAL learners in English and in all domain areas. The Teaching and Learning Cycle provides a
pedagogical framework to scaffold students with their English language learning.
When you are working through the Teaching and Learning Cycle, you should also consider
Mariani’s (1997) model of scaffolding of high challenge and high support.

Classroom Strategies
Oral Language
Teachers of new arrivals and refugees should provide students with opportunities to practise
language in meaningful and relevant contexts.
One of the key ways that teachers can support EAL learners’ oral language skills is through
supportive teacher talk. Teacher talk can be:
●
●

●

a key source of information for newly arrived students
a model of proficient language usage:
– communicative processes and strategies
– language structures and vocabulary
– pronunciation
a means of accessing curriculum content through modified input.

Some examples of supportive teacher talk are:
• slowing the pace of delivery while maintaining a natural speech rhythm
● breaking down long instructions into shorter steps
● using clear intonation and stressing important words and endings
● using eye contact, facial expressions, intonation and gesture to illustrate meaning
● repeating, paraphrasing and recycling language
● explaining and exemplifying new vocabulary
● allowing peers to translate
● using think-aloud strategies to model ways of talking.
Recommendations for oral language use in the classroom
Oral language provides the foundation for all literacy learning. EAL learners require daily
opportunities to practise their oral language skills. Recommendations for oral language use in
the classroom include the following:
•
•
•
•
•
•

Use language experience activities.
Use concrete experiences/models as a basis for learning.
Allow discussion during an activity with same-language peers as a way into learning.
Model and recast vocabulary use through discussion.
Incorporate barrier games to encourage oral language use.
Implement small-group work to boost oral language proficiency in smaller settings.
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Literacy
To develop the literacy skills of EAL students, teachers should explicitly teach, model and
scaffold:
•
•
•
•
•
•
•
•
•

handwriting
vocabulary in context
spelling
pronunciation
phonological knowledge – letter–sound relationships
word families
punctuation
syntax – the way the text is organised
semantics – the meaning of the text.

Teachers should consider using a functional model of language or functional grammar
(Derewianka 2012). This will assist in providing:
•
•
•

language for expressing and developing ideas
language for interaction
language for text structure and organisation.

Use of Visuals
Visuals provide context and access for EAL learners, who need to make sense of new
information and new language in order to learn. Visuals enable the language demands of an
activity to be reduced without reducing the cognitive demand.
Visuals support EAL learners to:
•
•
•
•
•
•
•

demonstrate thought processes
provide a record which can be revisited for learners to clarify their thinking
summarise information
report back
introduce new vocabulary
access complex texts
develop academic language.

Mother-tongue Maintenance
The encouragement of first language use is important for EAL learners as this supports
cognitive, socio-emotional and linguistic areas of development.
Contemporary research (Cross 2011) indicates that a learner’s first language gives them a
stronger basis for learning an additional language. When we encourage students to continue
to develop their abilities in two or more languages, they gain a deeper understanding of
language and how to use it effectively. This can sometimes be referred to as translanguaging.
Translanguaging is not two distinct linguistic systems but one complex and dynamic linguistic
system, where speakers draw on their semiotic resources associated with different ‘named’
languages (Choi & Ollerhead 2018).
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Other contemporary research (Dockery 2010) indicates that many concepts are best learned
in the languages the student understands. This recognition of the students’ first language and
their own cultural knowledge leads to greater outcomes in both their wellbeing and their
academic achievement. When we embrace this diversity, we maintain and strengthen the
relationships with the families and communities of EAL students, enabling the construction of
a positive sense of self and of identity within the school community.
Recognition that migrant and refugee populations possess high-quality linguistic capital of
great value is vital to our present and future classrooms and communities. Additive language
learning approaches allow children to build strong literacy skills in their mother tongues and
lead to successful outcomes for EAL students.

Numeracy
The use of the English language is quite extensive in Mathematics, particularly with specific
Mathematical concepts and terms. It is important for EAL learners to be supported with the
language of Mathematics as well as English. Whilst some EAL learners may experience some
success with Mathematics once processes and formulas are known, they will need to be
further supported with subject specific technical words in Mathematics. To assist in Numeracy
planning for EAL learners, use the following guidelines to assist in differentiation:
●

Determine the Mathematical skills required (e.g. multiplication, division etc.).

●

Assess the language demands of the task. (Discuss vocabulary that is specific to
mathematics. Break down the question.)

●

Identify possible gaps (e.g. concepts which may have differing cultural understandings).

●

Devise specific support for the refugee learner. (Use visual aids and concrete
materials; work gradually, one concept at a time; use games and, where possible, use the
learner’s first language to bridge gaps in language.)

●

Implement differentiation of learning and teaching, possibly in small groups or with
peer support.

Resources
The Literacy Teaching Toolkit
The Department of Education and Training has created the Literacy Teaching Toolkit to
provide practical advice and high-impact teaching practices that improve outcomes in reading,
writing, speaking and listening.

Tools to Enhance Assessment Literacy for Teachers of English as an Additional
Language
Tools to Enhance Assessment Literacy for EAL teachers (TEAL) is an online resource for
teachers of primary and secondary students who are learning English as an Additional
Language (EAL) in Australia. It provides teachers with resources to support EAL learners in
Victorian schools, including those from a refugee background, students born in Australia and
overseas, and full fee–paying international students.

CECV G u id e lin e s f o r Su p p o r t in g Ne w Ar r iv a ls a nd Re f u g e e s 2 0 2 0– 2 0 2 2

22

Catholic Education Commission of Victoria (Ltd)

Assessment and Reporting
Assessment
The new EAL Curriculum is now available for familiarisation purposes and optional
implementation. Schools are able to choose to implement the new EAL curriculum in 2020 or
continue to use the EAL Companion to AusVELS. All schools are expected to implement the
new curriculum from 2021.
In EAL, students progress along a curriculum continuum structured as three EAL pathways.
An achievement standard is provided at each level on each pathway. (See page 17 for further
detail.)
The CECV Assessment and Reporting Advisory Committee will provide assessment and
reporting advice to support teachers implementing the new curriculum in 2020.
Schools can report against the achievement standards of either curriculum document using
their existing reporting software.
Further advice will be provided throughout 2020.
To determine the learning progression of students, teachers should consider examples of
students’ work, including their speaking and listening skills. Through moderation and
sociolinguistic profiling, teachers can identify linguistic elements and behaviours that best
match the learning achievement of EAL students.

Reporting
The progress of a student who is learning English as an Additional Language (EAL) should be
reported against the EAL Achievement standards.
In all of the EAL Achievement stages, students are assessed in the modes of:
●
●
●

Reading and Viewing
Writing
Speaking and Listening.

Once an EAL student has reached the ‘at standard’ level of their respective A, B or C Stage in
all three modes of Speaking and Listening, Reading and Viewing and Writing, they can be
transferred to the English Victorian Curriculum for assessment and reporting purposes.
EAL students should not be assessed against the English standards in one mode,
such as Speaking and Listening, and the EAL standards in other modes. Students
should receive one report: English or EAL.
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Targeted Assessment and Intervention
Students from CALD backgrounds may require more specific targeted assessment data to
inform the development and delivery of the most appropriate learning pathway.

Dynamic Assessment Process
The Dynamic Assessment Process (DAP) (cf. Gutierrez-Clellan & Peña 2001) has been
advocated as a supplemental approach to traditional standardised testing with students from
CALD backgrounds. The DAP can be used to differentiate between an oral language difficulty
or a developmental language delay and EAL developmental factors. The DAP involves the
identification and clarification of a language skill or strategy followed by the designing and
implementing of a targeted teaching intervention that addresses the specific skill or strategy.
Progress of the learning is documented and monitored. Typically, a pre-test is conducted,
followed by a targeted intervention and then a post-test. Teachers can then determine the
level of skill attainment by the student and whether or not further intervention by a Speech
Pathologist may be required.
The DAP involves the following steps:
1.
2.
3.
4.
5.
6.
7.
8.

Conduct a pre-assessment.
Analyse data from testing.
Determine a short-term goal, either expressive (speaking) or receptive (listening).
Conduct targeted teaching sessions (NB: Document progress via the PLP).
Track data for each session.
Analyse data.
Conduct a post-assessment.
Depending on the post-assessment, further testing by a speech pathologist and/or
psychologist may be required.

NB: Intervention is ideally conducted by the classroom teacher over at least 10 sessions.

Resource
Reading and Vocabulary Assessment for EAL Learners (RVEAL)
The assessment of students' English language proficiency is supported by the online Reading
and Vocabulary Assessment for EAL Learners (RVEAL), available to schools for use as an
assessment instrument on the Insight Assessment platform. RVEAL provides teachers with
diagnostic information about learners' reading and vocabulary skills and knowledge and an
indicative placement of students against the Achievement Standards of the EAL Curriculum in
the Reading and Viewing mode.
Access to RVEAL is via the Insight Assessment platform. ICON schools will have automatic
access to the Insight Assessment platform. Schools not using ICON can request access from
Insight at insight@edumail.vic.gov.au.
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Trauma and Learning
Impact of Trauma on Learning
For many refugees and refugee students trauma is ongoing. Refugees experience trauma at
much higher rates than most other migrants. Trauma can have a severe, long-lasting impact
on children’s overall development, which often has the effect of reducing their capacity to
concentrate and to learn.
Situations of extreme stress become an integral part of their development (learned responses
when things were not safe). Trauma can affect young children’s long-term perception of
themselves and the world.
Some of the impacts of trauma which may affect learning are:
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

poor concentration
memory impairment
lack of motivation and confidence
poor relationships with teachers and peers
confusion
psychosomatic and somatic complaints
separation anxiety
nightmares
lack of sleep
tiredness
lack of energy
flashbacks
intrusive thoughts
hyper-alertness
distrust of strangers and authority figures
chronic fear
depression
anxiety
withdrawal
mental illness
psychological distress
poor impulse control
disruptive aggressive behaviour
family problems
resettlement issues.
(Downey 2007)
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Learning Needs Due to Trauma
Traumatic experiences can affect the capacity for learning in a number of ways. Some
common learning issues for refugee students are:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

difficulty understanding appropriate behaviour
stronger oral language skills in comparison to written skills
under-developed literacy and numeracy skills
more developed gross motor skills than fine motor skills
a fear of taking risks
poor strategies for learning
requirement to take frequent breaks from learning to ease cognitive overload
poor working memory skills
difficulty concentrating
tendency to shut down and not engage with learning and others
hyper-vigilance
difficulty working win cooperative groups
poor impulse control
difficulty forming relationships
learning difficulties caused by factors such as malnutrition and deprivation
sight and hearing problems
attachment
anxiety.

Possible behavioural presentations due to the level of oral language ability include:
•
•
•
•
•
•
•
•
•

inability to resolve conflict, or explain themselves
miscommunication
overdependence on known words
anti-social behaviour
aggression/passivity
inability to interpret social/cultural cues (verbal and non-verbal)
inability to work cooperatively with others
social isolation
experiencing a ‘Silent’ phase.
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External Services
External agencies are valuable resources to assist schools in providing new arrivals and
refugee students with the support they need.
Agencies are key partners which can provide social connections and settlement
services, particularly for refugees and asylum seekers. Please seek locally based
information for regional services.
AMES provides a comprehensive range of settlement services for refugees and migrants.
These include on-arrival settlement support, English language and literacy training, vocational
training and employment services.
http://www.ames.net.au/
Arabic Welfare Incorporated is a charity that supports settlement and casework support
recently arrived Arabic speaking refugees and migrants.
http://www.arabicwelfare.org.au/
The Asylum Seeker Resource Centre (ASRC) is Australia’s largest asylum seeker
organisation, delivering services through programs such as material aid, health, legal,
counselling, casework and foodbank. The ASRC also aims to strengthen families and
communities through community development and campaigning for social change.
http://www.asrc.org.au/
The Centre for Multicultural Youth is a not-for-profit organisation based in Victoria,
providing specialist knowledge and support to young people from migrant and refugee
backgrounds. Our vision is that young people from migrant and refugee backgrounds are
connected, empowered and influential Australians.
http://www.cmy.net.au/
The Department of Education and Training (DET) provides advice and resources for
teaching and learning EAL students.
https://education.vic.gov.au
The statistics section of the Department of Immigration and Border Protection website can
provide up-to-date data on the migration and humanitarian programs in Australia. It also has
some fairly comprehensive country profiles on a number of migrant source countries to Australia.
https://www.homeaffairs.gov.au/
The Ethnic Communities’ Council of Victoria
The Ethnic Communities’ Council of Victoria works to empower people from culturally diverse
backgrounds and giving a voice to multicultural Victoria.
www.eccv.org.au
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FKA Children’s Services (FKA) advocates for children’s cultural and linguistic rights and
provides support to education and care services in the provision of culturally rich
environments.
http://fka.org.au/
Foundation House provides services to advance the health, wellbeing and human rights of
people of refugee backgrounds in Victoria who have experienced torture or other traumatic
events in their country of origin or while fleeing those countries.
http://www.foundationhouse.org.au/
Migrant Resource Centres are an excellent resource to assist in understanding local CALD
communities. They can be found across Victoria. Seqrch for them via the Victorian
Multicultural Commission, under Resources / Community Directory.
https://www.multicultural.vic.gov.au/ .
The Royal Children’s Hospital Immigrant Health Service includes a weekly outpatient clinic,
patient consultations, education for service providers and work in policy development.
https://www.rch.org.au/immigranthealth/
The School Focussed Youth Service (SFYS) is available to support students from Year 5 to
12 who are attending school but showing signs of disengaging.
https://www.education.vic.gov.au/school/teachers/behaviour/engagement/Pages/sfys.aspx
VICSEG New Futures is committed to community development, capacity building, universal
and secondary approaches to achieve culturally competent services for children, young
people and families. VICSEG programs are in partnership with local government and
community organisations to develop culturally responsive service models in child care, family
day care, maternal and child health, kindergarten, integrated family services and library
services.
http://www.vicsegnewfutures.org.au/
The Victorian Multicultural Commission supports and advocates for culturally and
linguistically diverse Victorians.
www.multicultural.vic.gov.au
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Resources
CECV
A number of resources developed by the Catholic Education Commission of Victoria Ltd
(CECV), and a number of other resources are available on the CEVN website, under Student
Support / Cultural Diversity /New Arrivals & Refugees. They include:
CECV Intervention Framework 2015
Educational Needs Analysis Guidelines: Students in Statutory Out-of-Home Care – Catholic
Schools Edition (May 2019)
A Guide to Selecting an Intervention
Guidelines for the use of Interpreting and Translating Services for Catholic Schools in Victoria
New Arrival Enrolment and Referral Form
Privacy Compliance Manual
Refugee Support Strategy Accountability Statement
Schedule of Visa Subclasses and Conditions for Enrolments of Overseas Students
Standard International Student Tuition Fees
Student Learning Adjustment Strategy 2016–2019

Governments and Agencies
Australian Professional Standards for Teachers
EAL curriculum
National Code of Practice for Providers of Education and Training to Overseas Students
Out-of-Home Care Education Commitment: A Partnering Agreement between the Department
of Health and Human Services, the Department of Education and Training, the Catholic
Education Commission of Victoria Ltd, Independent Schools Victoria, the Victorian Aboriginal
Child Care Agency and the Centre for Excellence in Child and Family Welfare
EAL Handbook
EAL Companion to AusVELS
Literacy Teaching Toolkit
MEA Handbook.
VRQA Guidelines
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Other Resources
The Cultural Atlas.
Reading and Vocabulary Assessment for EAL Learners (RVEAL), accessed via the Insight
Assessment platform.
Speech Pathology Australia website.
Tools to Enhance Assessment Literacy for Teachers of English as an Additional Language

(TEAL)
United Nations 1951 Convention and Protocol relating to the Status of Refugees.
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